
 
 

 

 

 

 

3.0 ENGLISH (101) 

 

The KCSE English language examination papers test candidates’ knowledge of the language.  They test the 

candidates’ ability to comprehend the input, mainly the written word; their mastery of grammar and communicative 

skills as elicited in their written work as well as their ability to respond to literary cues and to express such response 

in writing.  In addition, the papers test listening and speaking skills in written form.  Such things as pronunciation, 

stress and intonation, conversation and performance aspects of language are covered as required by the new 

syllabus. 

 

Three papers were offered in the year 2008 KCSE English language examination, namely:- 

 

Paper 1 (101/1): Testing Functional skills. 

Paper 2 (101/2): Testing Comprehension, Literary Appreciation and Grammar. 

Paper 3 (101/3): Testing Conventional Composition and Essays based on Set Texts. 

 

3.1 CANDIDATES’ GENERAL PERFORMANCE 

 

Table 5 below shows the performance of candidates in the three papers in the year 2008 KCSE English language 

examination.  Data for the years 2006 and 2007 is also provided for comparison. 

 

Table 5: Candidates’ Overall Performance in English in the last Three Years 

 

Year Paper Candidature Maximum 

Score

Mean Score Standard 

Deviation 

 

2006 

1 

2 

3 

Overall 

 

 

 

241,983 

60 

80 

60 

200 

30.71 (51.18%) 

29.88 (37.35) % 

18.93 (31.55%) 

79.53 (39.76%)

7.83 

12.66 

7.95 

25.00 

 

2007 

1 

2 

3 

Overall 

 

 

 

273,066 

60 

80 

60 

200 

26.11 (43.51%) 

34.95 (43.69%) 

18.34 (30.57%) 

79.40 (39.70%)

6.86 

12.76 

7.34 

24.00 

 

2008 

1 

2 

3 

Overall 

 

 

 

300,794 

60 

80 

60 

200 

24.59 (40.98%) 

22.71 (28.38%) 

20.25 (33.75%) 

67.57 (33.78) 

8.68 

11.54 

8.62 

26.24 

 

From the table above, the following observations can be made: 

 

3.1.1 The subject recorded a percentage mean of 33.78% in the year 2008, down from 39.70% in the year 2007. 

 

3.1.2 The English paper 1(101/1) examination registered a percentage mean of 40.98% in the year 2008 down 

form 43.51% in the year 2007. 

 

3.1.3 The English paper 2(101/2) examination recorded the poorest performance in the year 2008 with a 

percentage mean of 28.38% down from 43.69% in the year 2007. 

 

3.1.4 Performance of candidates in the English paper 3 (101/3) examination improved slightly from a percentage 

mean of 30.57% in the year 2007 to that of 33.75% in the year 2008. 

 

3.1.5 With the exception of the English paper 2 (101/2) examination standard deviation which went down 1.22 

points, the standard deviations for papers 1(101/1) and 3 (101/3) went up 1.82 and 1.28 points respectively. 

 

An examination of the individual papers and what they entailed as well as the performance of the candidates showing 

the problems encountered and the weaknesses displayed in the candidates’ work is given here below. 

 

3.2 PAPER 1 (101/1) 

 

ManyamFranchise.com
Highlight
Get more primary and secondary papers at manyamfranchise.com 



 
 

 

 

 

 

This paper declined 2.53 percentage points from 43.51% in the year 2007 to 40.98% in the year 2008.  Once again 

the drop was attributed to loss of marks in question 1 as a result of candidates using the wrong format and also the 

poor performance on the cloze text (question 2). 

 

Question 1 

 
 

 
 

This question had two parts.  Part (a) required candidates to write the Notice of the drama club, convening the second 

meeting.  The second part of the question required the candidates to use the information given in the task and their 

knowledge of meeting agendas to prepare an Agenda for the meeting convened.  

 

Weaknesses 

Many candidates failed to get the format of writing the Notice for the drama club meeting correct.  Majority wrote 

minutes of the meeting, while others wrote a report.  Quite a number missed out the agenda or incorporated it in the 

minutes and so lost marks for the format.  Those who wrote the notice failed to get the tone and precision called for 

by this type of functional writing.  The agenda mostly lacked the conventional items like “Reading and confirmation 

of the previous minutes”, “Matters arising” and “Any Other Business”.  

 

Expected Responses      SAMPLE 

(a) 

 

 

 

 

 

 

 

(b) 

SAMPLE  

 

UPSTART DRAMA CLUB

 

      Note/Agenda 

 

     1. Preliminaries. 

     2. Confirmation of previous minutes. 

     3. Matters arising. 

     4. Appointment of director of the play. 

     5. Date of selection of cast/auditioning. 

     6. Budget for the production of play. 

     7. Dates for rehearsals. 

     8. Date of final performance. 

     9. Any other business (AOB). 

 

       SECRETARY 

           (UDC) 

NOTICE

UPSTART DRAMA CLUB

 

Notice is hereby given/issued of the second meeting of the Upstart Drama Club 

members to be held on (Friday) the 26th of October, 2008 in the School auditorium 

at 4.30 pm to consider the matters on the agenda attached herewith. 



 
 

 

 

 

 

 

Advice to Teachers 

 

It may seem that teachers had anticipated minutes writing and had prepared the candidates accordingly.  The question 

as set, put the candidates off and they were left in the awkward position of having to force their pre-prepared format 

through.  This should not have been the case if teachers had taught as per the syllabus and left candidates to face the 

examination without undue influence. 

Question 2 

 

 

 
 

The cloze text required candidates to read through the passage with the sensitivity of an accomplished reader, 

applying the rules of grammar and structure; anticipating the vocabulary and collocation; using the punctuation and 

cohesion clues provided as well as the overall tendency of the sense of the passage to successfully provide the missing 

words.  Conscientious candidates read through severally checking the likely words, back and forth, till they got each 

slot working with the rest to complete the passage as an entity, fully communicating a logical experience, message or 

argument. 

 

Weaknesses 

 

This was the worst performed of the cloze texts so far.  There were more candidates who scored zero than has been 

the case previously, which is a clear indication that there is little emphasis being placed on this aspect of the syllabus 

and test.  Candidates still remain poor readers or read with little understanding.  Their knowledge of grammar and of 

the English idiom is wanting. 

 

Expected Responses 

 

1. greatest    6.     away 

2. involve    7.     continually, usually, frequently , often 

3. and/but    8.     others 

4. a      9.     terms 

5. towards/toward   10.   However 



 
 

 

 

 

 

Advice to Teachers 

 

Teachers are advised to teach all aspects of language and provide practice to enable their students to cope with the 

demands of the cloze text.  Because this test integrated grammatical, semantic and discourse skills, the candidates 

need to be sensitized on these demands.  This requires thorough teaching and demonstration using a variety of 

passage types. 

 

Question 3(a) 

 

This question required candidates to identify the pronunciation of the given words and provide 

homophones. 

 

This was mostly well done and it may seem the task is now well understood by candidates.  

 

 

Advice to Teachers

 

Teachers should continue exposing candidates to more samples of homophones. 
 

Expected Responses 

(i) mail 

(ii) cue 

(iii) higher 

(iv) blew 

(v) eight 

Question 3(b) 



 
 

 

 

 

 

 
 

 
 

 

 

 

             

 
 

Part (i) of the question required candidates to identify all the pairs of rhyming words in the poem, while part (ii) 

expected them to identify and state the tone of voice applicable in the circumstances described by the poem.  Here, it 

must be stated that a distinction was being made between ‘tone of voice’ and ‘tone’ the stylistic device employed by a 

writer, such as sarcasm, irony, hyperlole.  

 

In part (iii) of this question, candidates were required to consider the punctuation and how it affects the reading of the 

poem. There are three types of the punctuation marks each with its own significance and demands on the reader. The 

candidate needed to identify the three types in the stanza and in each case indicate how they would influence the 

reading. The last part of the question, part (iv) called for the rendering and especially the intonation and word stress of 

the final utterances of the poem. 

 

Weaknesses 

Part (i) of the question was well done and was the only part that did not give candidates problems. In part (ii) of the 

question, candidates failed to distinguish the two senses even with ‘voice’ added.  Some simply did not have an idea 

what the question required and so left it blank, un-attempted. Performance of candidates in part (iii) and (iv) was 

dismal. 

 

Expected Responses 

(i) pay     grief   end   release  bought  best 

day          relief friend  peace  thought interest 

 

(ii) The tone of voice exhibited in the rendering of the poem (audibly) should bring out the sorrow, desperation 

and resignation in the persona.  It is likely to be solemn, somber or poignant.  This is because the persona 

expresses regret and despair for something foolish done in a moment of wreckless excitement. This has 

resulted in a lifetime of suffering and gloom. 



 
 

 

 

 

 

(iii) The dash (–) represents a significant pause; creates suspense. The comma ( , ) represents a shorter pause 

which gives the persona / reader time to catch his/her breath. The full stop/period  

( . ) is a final punctuation signaling the end of the sentence. As it were, the falling intonation seems to tell us 

that the persona’s fate is sealed.  

 

(iv) The last line of the poem would be said in a voice that expresses surprise or even shock at the realization of 

the price that the persona has to pay. Perhaps the voice would be raised, the eyes wide open and the words 

“God” and “interest” articulated with a lot of emphasis. The exclamation marks show that this line would 

reveal the fact that the persona still cannot believe what has happened. 

 

Advice to Teachers 

 

Teachers should by now have realized that question 3 in this paper is mainly concerned with aspects of performance 

and language production. Literary aspects are not tested, except in so far as they relate to sound aspects. Apart from 

teaching punctuation as part of the grammar and writing aspects, special attention is to be paid to punctuation 

especially in the genre of poetry and the essay. 

 

Question 3 (c) 

 
 

 
 

 
 

Part 3 (c) (i) of this question, required candidates to analyse a communication situation involving a speaker and 

audience and attempt an explanation of the audience responses or reaction, while part (ii) of the question, called for 

candidates to state the steps they would take to ensure they continued to listen effectively despite the obvious flaws 

noted above. 

  

Weaknesses 

  

Candidates gave stock answers that were detached and lacked insight into this kind of situation in part (i) of the 

question, while in part (ii) majority of the candidates failed to cite any measures.  Indeed, many seemed not to have 

understood the requirements of the question. 

Expected Responses 

(i) The speech may have gone on too long, may have been boring/ irrelevant/ uninformative. It may have eaten 

into another program causing the impatience. 

 

(ii) In order to continue listening attentively, I would try to mentally summarise the speaker’s key points; remind 

myself of the importance of the talk and how the information can help me. I could also take notes and try to 

paraphrase what the speaker says. I could also try to anticipate what the speaker would say next, maintain 

eye contact with the speaker and avoid daydreams and distractions. 

 

Question 3 (d) 



 
 

 

 

 

 

 
 

 

 



 
 

 

 

 

 

 
 

 
 

 
 

The first part of this question required candidates to comment on the function of greetings in a communication 

situation involving persons unknown to each other but who need to do business. In part (ii) of the question, candidates 

were required to identify and explain the negotiation skills of the buyer, that is,  the things he did and said to either 

gain the upper hand or endear himself to the seller and so get a good price for the merchandise. Part (iii) of the 

question called for candidates to deduce from what happens between these two interlocutors, what the nature of 

negotiations is.  

Weaknesses 

 

Most candidates got the first part of this question correct, but in part (ii), they failed to notice and identify the 

negotiation skills and so could not explain them, therefore scoring dismally.  Most candidates were able to get some 

marks though there was no deliberate attempt to link what happens in the situation to the answers they gave in part 

(iii) of this question. 

Expected Responses 

 

(i)   To establish rapport/break ice/secure the attention of the other party. 

 

(ii) Buyer attempts to devalue the chickens by claiming they were malnourished and so not worth much.  Feigns 

lack of interest in the chickens to whet the seller’s appetite.  He is willing to adjust and meet the seller 

halfway. 

 

(iii) Involves give and take; the buyer and seller both adjust their prices till an agreeable price is reached. Win-

win situation where no one party can say they won against the other. Involves mutual respect and empathy 

one with the other. 

 

Advice to Teachers 

 

Teach all aspects of the syllabus and expose candidates to a variety of communication situations. 

3.3 PAPER 2 (101/2) 

 

Performance in this paper dropped drastically from a mean of 34.95 (43.69%) in the year 2007 to that of 

22.71(28.38%) in the year 2008.  The standard deviation too declined to 11.54 from 12.76.  An examination of the 

individual questions may perhaps shed some light on this dismal performance. 

 

Question 1 



 
 

 

 

 

 

                 
 

 

 

 
 



 
 

 

 

 

 

    

             

               
 

    

      

           

       
 

 

      

            

            

          
 

Part (a) of this question, required candidates to use evidence in the passage to determine the 

likelihood of finding a positive story on Africa, whereas part (b) expected candidates to use 

implicature to explain the citing of Bosnia and Serbia.  The author uses contrast to advance the 

argument. 
 

Part (c) of the question called for recall of the fact that when quotation marks are used on a word they draw attention 

to that word, and especially to its special usage in the context.  Most times it may be that the writer does not believe 

or subscribe to the belief that the people being discussed are what they are purported to be.  In this case, the “experts” 

seem to get it quite wrong all the time casting a doubt on their expertise. In part (d), candidates were required to 

rewrite the given sentence as directed without changing the meaning. Part (e) expected a yes/no answer based on the 

facts adduced in the passage and an explanation on the position taken by the candidate, while part (f) required 

candidates to identify two reasons African stories are assigned to junior and inexperienced journalists. Part (g) of the 

question called for candidates to find evidence in the passage to show the author was an African and in part (h) 

candidates were expected to explain the meaning of some given expressions as used in the passage. 

Weaknesses

 
The first part of the question was well done.  The last sentence of the first paragraph was mainly lifted and the 

implication was that it was almost non-existent. In part (b) the candidates failed to see the juxtaposition and mostly 

missed the point, while in part (c) of the question most candidates could not explain this fact although the author goes 

ahead to explain that the prediction of the ‘so called’ experts have always proved wrong. Candidates were at a loss as 

there was no statement directly to be lifted as in the case of part (f) of the question. Anything they were expected to 

deduce from the facts given presented problems. Most candidates were unable to explain the expressions given in part 

(h) of the question. 

Expected Responses 



 
 

 

 

 

 

(a) Little/ very little / hardly any since by the time one’s grandchildren are old, one is likely to 

have died. 

 

(b) Bosnia and Serbia are mentioned to show that civil wars in Europe are treated as isolated 

cases while in Africa they are treated as a continental war. 

 

(c) The word is put within quotation marks to indicate that the writer does not really believe 

that the people are experts. If they were, their predictions would already have come true. 

 

(d)  Had all the predictions made about the impact of Aids been correct, most African countries 

would have been entirely depopulated by now. 

 

(e) No, Africa is not more corrupt. It is just that the Western media generalizes the few cases 

of corruption. 

 
(f) The fact that African news/stories are considered of little importance and so relegated to the juniors. Also, 

such journalists are inexperienced and more impressionable and so readily buy the stereotype image of 

Africa. 

(g) The author says “while we feel irritated…” (this suggests that he is an African). More importantly, he says, 

“will see Africa as we do…” 

(h)  

silver lining: blessing/lucky turn of events/good or positive thing. 

sorry: miserable/pitiable/without hope/pathetic. 

irredeemably: completely/incorrigibly/absolutely/hopelessly. 

Advice to Teachers 

Teachers should expose candidates to a variety of writings and explain the techniques writers employ in advancing 

their argument. They should also teach the punctuation marks, the significance of each, how to read comprehensions 

and the various ways of unraveling the meanings presented in the passage.

 

Apart from teaching the candidates the use of the dictionary, they should explain the various shades of meaning and 

more importantly the fact that meaning is context based.  The section where candidates are required to explain 

meanings of words or expressions targets such contextual meaning of words presented as well as understanding of the 

expressions used. 

 

Question 2 



 
 

 

 

 

 



 
 

 

 

 

 

  

 



 
 

 

 

 

 

 
   

 

 

  

  

  

               
 

Part (a) of the question required candidates to place the extract used in its immediate context, whereas part (b) 

expected candidates to recall the storyline and describe how and when the two characters in the novel meet for the 

first time.  Part (c) called for candidates to explain the meaning of words as used in the passage and part (d) of the 

question required candidates to rewrite/ paraphrase the identified sentence retaining the etiquette aspects. Part (f) of 

the question expected candidates to describe two character traits of Paulina as revealed in the extract. 

 

In part (g) and (h), candidates were expected to make notes on the views of one of the characters on the issue of wife 

beating and state briefly who Drusilla, one of the characters was. This was a mere recall of the facts as presented in 

the novel. The last part of the question required candidates to give their understanding of the expression given, paying 

attention not only to the metaphor, but also apply it in the circumstances. 

Weaknesses 

 

Candidates displayed lack of mastery of the plot, indicating that they had not read the novel thoroughly.  In part (d) of 

the question, most candidates were able to rewrite the sentence, but failed to retain the etiquette aspects and so lost 

marks. In part (f), candidates mostly identified the traits of Paulina but failed to illustrate using evidence from the 

extract. Candidates were not able to notice the imagery and relate it to the situation in part (i) of the question. 

  

Expected Responses 

 

(a )  Just before the extract, Martin had beaten Paulina and locked her up in the house after she had been away for 

two nights when she lost her way from the hospital. 

 

(b)  The Police Inspector finds Pauline locked up in a cell without a charge and determines to release her.  Since 

it was nightfall he decides to take her to Ahoyas’s residence for safety.  Ahoya, an elderly white lady takes 

her in, feeds her and gives her a place to sleep.  Early the following morning, the two set out in search of 

Martin’s house and soon enough find Martin leaving the house for work. 

 

(c) dazed: unable to think clearly / stupefied/ stunned/ astounded. 

 courtesies: pleasantries /greetings/ small talk /friendly talk. 



 
 

 

 

 

 

 

(d) Paulina thinks that Martin does not love her, she says “the first time. He used to love me.” 

 

(e)  

Paulina thanked Ahoya and told her she did not need anything. 

Paulina politely told Ahoya that she did not need anything. 

 

(f)  

Timid/ nervous / fearful: It takes Ahoya quite a while to make Pauline open up. 

Naïve / Innocent / Unsophisticated / Unworldly: Pauline had thought that since Martin loved her, he would 

never beat her. 

Cautious / careful/ prudent: Pauline finds out who is at the window before opening lest Martin had sent a 

visitor to test her. 

Appreciative: Pauline was grateful to Ahoya. 

 

(g)  

She views wife beating as a natural thing that most wives who join their husbands in Nairobi   go through. 

Wife beating is justifiable when one is on the wrong. 

She views it as a trivial thing since it is not the end of the world. 

She views it as an inevitable tradition. 

She views it as something that should not make a woman regret being in a marriage. 

 

(h) A staunch Christian midwife who had been called to examine Pauline when she was lost and had just come 

from hospital. 

 

(i) Emphasizes the fact that Pauline is too young to have been married. She has “just been weaned off!” leads 

to the last part which emphasizes the sympathy Amina expresses for her. 

 

Advice to Teachers 

 

Candidates need to be advised that in the literary genre, especially, every allegation is to be supported by concrete 

evidence from the text.  Illustrations are so important that their absence results in automatic loss of marks not only for 

the illustration, but also the mark for identification. Teachers should teach and explain the various forms of imagery 

and especially their function of economy of expression and extension of meaning. 

Question 3 

This question was based of the reading, understanding and appreciation of the poem below. 

 

 
 

 
 

  

 



 
 

 

 

 

 

         

 

 

 

  

 

 

      

      

        
 

Part (a) of the question required candidates to make a brief statement about the literal and 

metaphoric concerns of the poem. Part (b) of the question called for candidates to focus on the 

colour imagery and what it implies in the already established situation in the poem. In part (c) of 

the question, candidates were required to identify and explain two stylistic devices employed by 

the poet apart from colour imagery. Candidates were also required to describe the tone of the 

given poem in part (d) of the question. 

 

Parts (e) and (f) of the question expected candidates to explain the meaning of the two last lines of 

the poem (in the light of what they have gathered of the poem so far) and explain the meaning of 

words as used in the passage.   

Weaknesses 

 

In part (a) of this question, candidates failed to notice that the award given to a question is indication as to how much 

is expected of them.  Most candidates went on and on. In part (b) of the question, many candidates were put off by the 

word ‘imagery’ and fumbled. Most candidates were not able to handle questions on style and language use. 

 

Expected Responses 

(a) The poem is about a pond at rest, a pond disturbed and how it regains its calm. Metaphorically it  is about 

some disturbance of the ‘peace’ or ‘quiet life’ by some occurrence;  the violence experienced and the return 

to ‘normalcy’. 

(b) The poem names greenery, the yellow, the violet and the red colors.  The primary function is the depiction of 

the scenery.  The grass, the vegetation and the flora abound in the pond.  The greenery is normally associated 

with peace.  Yellow might suggest the intermediate stage before foliage drying up.  This might imply 

potential danger or possibility of turbulence, change or changing circumstances.  Violet shows things are not 



 
 

 

 

 

 

tranquil or peaceful as they may seem.  Red normally depicts eminent danger, violence or turbulence. 

 

(c) The candidates were expected to pick out and explain any two of the following: 

 

Personification.  

Symbol/symbolism. 

Repetition. 

Onomatopoeia. 

Aliteration. 

 
(d) The apparent calm of the pond masks the potential turbulence when a stone is dropped into it.  Some 

candidates were able to relate this to life, that although life may seem calm and peaceful on the surface, there 

is always a possibility of disturbance or turbulence which may be triggered by even slight provocation. 

 

(e) The cause of the ripples / turbulence is permanent. 

 

(f)  

surges: move forward in a wavelike manner; 

fade: lose strength/ vigour; 

tranquil: calm/ quiet/ motionless. 

 

Advice to Teachers 
 

Teachers are advised to teach the literal and metaphoric levels of meanings especially in poetry and introduce, explain 

and illustrate the various aspects of style and their functions in poetry. 

 

Question 4 

      

     



 
 

 

 

 

 

       

Part (a) of this question required candidates to perform various grammatical tasks, namely: 

 

(i)    plural formation of compound word; 

(ii)   transformation of word class as suggested by the syntax (i.e. verb-norm); 

(iii)  tense formation given the (-en for of the auxiliary); 

(iv)  transformation of word class given semantics/syntax (i.e. adverb from noun); 
             (v)  use of the correct form of adjective (i.e. comparative) .   

 

Part (b) of the question called for candidates to either re-write as transformations (i) (iii), indirect 

speech (v) or supply question tag (iv), structure and punctuation (ii), while part (c) required 

candidates to supply the appropriate sentence connectors for the complex sentences given. 

 
Weaknesses 

Candidates found parts (b) and (c) of this question difficult as they provided connectors without due regard for the 

punctuation provided nor the sense of the sentence given. 

 

Expected Responses 



 
 

 

 

 

 

(a)  

 (i) sisters-in-law; 

 (ii) pronunciation; 

 (iii) run; 

(ii) doubtless; 

(iii) least. 

(b)  

 (i)  Little did I know there was trouble ahead. 

 (ii) How tall she is! 

 (iii) There was very little/ the least likelihood that our national team would lose the match. (iv)

 Come with me, will you? 

(iv) Wanjiku told Onyango that she would join / be with him after a short while. 

(c)  

(i)    however/nevertheless/nonetheless 

(ii)   in fact 

(iii)  consequently/hence/therefore 

(iv)   so 

(v)  if 
 

Advice to Teachers 

 

In this integrated syllabus, set texts are to be taught and all aspects and possibilities of extended response questions 

set and discussed to give candidates ample practice. 

 

3.4 PAPER 3 (101/3) 

 

Question 3 (a) 

 
The question was based on a short story “The Town” from the set anthology “Half a Day and Other Stories”.  It 

required candidates to isolate the characteristics of Townspeople as seen and described by the Villager, the main 

character and narrator of the story. 

 

Weaknesses 

The candidates seemed to have been put off by the expression “as seen through the eyes of the villager”.  Of course, 

the statements the Villager makes are his personal views as being totally new and shocking experiences.  Yet to the 

reader – the candidate, much of what is shocking to him is the reality most of them experience daily, hence the 

supplementary question. Most candidates gave longish summaries of the story instead of selecting specific 

characteristics of townspeople and what effect these had on the Villager. 

 

Expected Responses 
 

The Villager considers the townspeople to be: 

Lazy and afraid of manual work which he considers more rewarding. 

Foolish/lack insight as they do not realize their attitude to manual work/opting for this 

madness in town works to their disadvantage as they spend their earning buying food and 

paying rent. 

Dehumanized and lack sense of pride hollering and touting all day long. 

The unhealthy rat race has bided them to the stack reality that they cannot make much 



 
 

 

 

 

 

money with such competition. 

Noisy/rowdy/suicidal. 

Unnecessarily hearty. 

Avarices/Lusty. 
 

Advice to Teachers 

Examination techniques need to be taught to candidates.  Such issues as careful reading of the questions, planning the 

essays and keeping to the demands of the task need not be emphasized. 

 

Question 3 (c)  

This question was based on the optional novel Homestretch.  It was the question in which candidates performed most 

dismally.  It required candidates to write an essay on the relationship between children and their step-parents. 

Weaknesses 

 

Candidates failed to realize that relationships could be either strained and unhealthy or cordial and supportive.  They 

may even be indifferent.  Whatever the relationship, it had its effect or toll on the parties involved. Candidates, 

because of their narrow view of relationships soon ran out of material to write and started bringing in foster-parents 

and as a result lost marks. 

Expected Responses 

Candidates needed to discuss the relationship between children and their step-parents generally and specifically use 

the stories’ characters in the novel for illustration. 

(i)  Brenda Smith and Johnnie (Step-mother in America). 

(ii)  Lyne (Johnnie’s daughter) and Ivan Smith  

(iii) Brenda Smith and Nurse (Step-mother in Britain). 
 

Advice to Teachers 

 

Teachers should encourage candidates to read the novels thoroughly and help them discuss all aspects of the novel. 




